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ABSTRACT 

Background. Learning strategies in the independent curriculum must 

be optimized for teachers as the spearhead in advancing mutually 

beneficial education. If this is not realized, then the government's 

hopes of overcoming the weaknesses of Indonesian education will not 

be realized. This benchmark is the reference for researchers to describe 

how the Merdeka Curriculum learning strategies are used to build 

student potential. 

Purpose. This qualitative research describes how the Merdeka 

Curriculum learning strategies build student potential. 

Method. This study refers to "Literature Studies," where books and 

research results are the main sources of data as material for describing 

good Merdeka Curriculum learning strategies. 

Results. In the Merdeka Curriculum, appropriate learning strategies to 

achieve goals can be realized through project-based, collaborative, 

technology-based, problem-based, and experience-based learning. 

Conclusion. If this project-based, collaborative, technology-based, 

problem-based, and experience-based learning strategy can be realized 

well, students can develop interests, talents, and skills that match their 

potential. Thus, applying these strategies in the Merdeka Curriculum 

can provide meaningful and relevant learning experiences for students. 
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INTRODUCTION 

The Learning as an educational process in achieving 

a noble goal, of course, cannot be separated from the 

strategy of implementing learning (Danneel dkk., 2019). 

As the spearhead in advancing the quality of education, 

learning strategies must be managed well (Sulaiman, W., 

& Ismail, 2023) (Sulaiman Ismail & Sulaiman W, 2023). If 

curriculum management is good, educational outcomes 

will be good (Gagne dkk., 2020). However, on the 

contrary, if the curriculum is running in place, there is no 

change in improvement, then the educational results will be 

in place, and there will be no progress. This is because the 

curriculum is not only the heart of education (Carson dkk., 

2019), but also "has an important position and role as a 

guide in implementing the learning process" (Lew & Xian, 

2019), which must keep up with current developments  
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The Merdeka Curriculum is a learning guide in education in Indonesia, inseparable from the 

background of the Covid-19 outbreak (Pace dkk., 2019). Previously, the learning process was 

always held in the classroom, and when the COVID-19 outbreak occurred, the learning process was 

carried out outside the classroom. In fact, "in implementing the Independent Curriculum policy, 

students are given the freedom for two semesters in their study program to carry out activities 

outside the classroom both outside the study program and outside their home university" (Suharno 

dkk., 2023) (Holfeld & Mishna, 2019). Therefore, seeing that implementing the learning process 

outside the classroom during COVID-19 did not reduce the results of learning, the government took 

a policy through the Ministry of Education and Culture by strengthening the use of the emergency 

curriculum into an independent curriculum (Drislane dkk., 2019). "The concept of learning outside 

the classroom can provide opportunities for students to collaborate and communicate in completing 

learning tasks" (Devita Cahyani Nugraheny, Zezen Syukrilah, Febriana Haliza, 2023). 

Nadiem A. Karim, as the Ministry of Education and Culture, implemented the Merdeka 

curriculum policy in stages through an emergency curriculum, starting from the Driving School. 

During the pandemic until 2021, schools in Indonesia used the Emergency Curriculum as the 

"Simplified 2013 Curriculum." After entering the 2022 academic year, the Ministry of Education 

and Culture used the Merdeka curriculum (Holfeld & Baitz, 2020). The Merdeka curriculum option 

is implemented by every driving school that is deemed capable and ready to change the curriculum 

from the 2013 curriculum to the independent curriculum. However, for schools that still need to be 

ready, they are still permitted to use the 2013 curriculum. The independent curriculum policy will 

be determined simultaneously at the start of the 2024 school year (Andari, 2022). 

The implementation policy of the "Merdeka Curriculum" aims to direct students to understand 

the field of science in depth according to the talents and interests of the students concerned so that 

they do not feel burdened by their learning (Lipira dkk., 2019). For this reason, "The Ministry of 

Education and Culture has issued Decree (SK) Number 56 of 2022 concerning Guidelines for 

Implementing Curriculum in the Context of Learning Recovery (Ghadimi & Ketabchi, 2019)." The 

decree contains 16 main points, including a simplified curriculum for elementary schools (SD) and 

secondary schools (SMP and SMA) (Foong dkk., 2020). "The curriculum structure has two main 

activities consisting of Intracurricular Learning and the Project for Strengthening the Pancasila 

Student Profile"  

The information above shows that it is one of the government's efforts to overcome the 

weaknesses of Indonesian education (Chen dkk., 2021). Educational programs and breakthroughs 

through curriculum strengthening continue to be carried out to boost education in Indonesia, one of 

which is by strengthening the independent curriculum (Lipira dkk., 2019). Thus, the independent 

curriculum is an innovative and progressive learning approach in education (Ropi, 2019). In this 

curriculum, students can choose and organize learning according to their interests and potential. 

However (He dkk., 2020), to ensure learning effectiveness, appropriate learning strategies need to 

be implemented. Based on this view, this article will be directed at informing the independent 

curriculum learning strategies to build student potential. 

The topic of discussion about the "Merdeka Curriculum" continues to develop. Although it is 

still a new discourse, much research has been carried out, such as Rahayu's "Implementation of the 

Independent Learning Curriculum in Driving Schools" (Temple dkk., 2019). This study informs that 

implementing the Merdeka Curriculum still has obstacles in the field, so its implementation could 

not be optimal (Elmisery dkk., 2019). Likewise, Irmawan, in his research entitled; "Analysis of the 

Implementation of the Independent Curriculum at the Pasirjeungjing State Primary School (Lu dkk., 
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2020)," concludes that "in the implementation of the Independent Curriculum there are still several 

obstacles, including a lack of human resources as indicated by the lack of teacher experience in 

implementing the Independent Curriculum (Irmawan dkk., 2023). 

In the same vein, Siti Zulaiha also explained in her research entitled; "Teacher Problems in 

Implementing the Independent Learning Curriculum" (Wang & Tahir, 2020). This research explains 

that "teachers' problems in implementing the Independent Learning Curriculum are found in 

teachers' difficulties in analyzing Learning Achievements, formulating Learning Objectives and 

compiling Teaching Modules, determining learning methods and strategies, lack of ability to use 

technology (Ismail dkk., 2019), limited student books, lack of ability to use methods and media 

learning, teaching materials are too broad, determining class I and IV projects, lack of time 

allocation for project-based learning, determining the form of assessment and form of assessment in 

project-based learning". 

Based on the views above, the description of the independent curriculum learning strategy to 

build student potential has yet to be discussed in previous research. At the same time, teachers still 

need to understand the independent curriculum learning strategy well (Azhari dkk., 2023). 

Therefore (Orishev dkk., 2022), it is essential to disseminate it through writings that can be used by 

teachers in order to improve the implementation of the "Independent Curriculum" in schools as 

mandated by the government (Ahmad dkk., 2021). This is the basis for researchers to title this 

article with the title (Almusharraf, 2023); "Merdeka curriculum learning strategy in an effort to 

build student potential". 

 

RESEARCH METHODOLOGY 

This research uses "Literature Study," where books and research results are the primary data 

sources to describe how the Merdeka Curriculum learning strategy to build student potential will be 

carried out (Carmichael & McDonough, 2019). Therefore, the qualitative descriptive approach in 

this research aims to "describe the perceptions of people's thinking individually and in groups," 

especially regarding the Merdeka Curriculum learning strategies (Asfarian dkk., 2020). Descriptive 

data will be analyzed using the theory of "Miles and Huberman through data reduction and data 

presentation followed by conclusions or verification". 

 

RESULT AND DISCUSSION 

Learning strategies in the independent curriculum can be implemented in several ways, 

including the following. 

 

Project Based Learning 

Project-based learning is a strategy that allows students to learn through hands-on experience 

in completing real projects. In the Merdeka Curriculum, students can choose projects that suit their 

interests and talents. Project-based learning encourages students to be active and creative and hone 

collaboration and problem-solving skills. 

According to the "Educational Technology Division-Ministry of Education Malaysia" (2006), 

there are six steps in realizing project-based learning, namely (Agboola dkk., 2020): (1) Prepare 

essential questions related to a topic of material to be studied, (2) Prepare a project plan, (3) Make a 

schedule (Peterson, 2020), (4) Monitor the implementation of project-based learning, (5) Test and 

provide an assessment of the project made, (6) Evaluation of project-based learning  (Yunizha, 

2023). As can be seen in the following table. 
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Table 1 Six steps in realizing project-based learning 

Work steps 

Trainer/Teacher/Mentor/Tutor 

Activities Student Activities 

Basic question 

The Trainer Prepares and conveys a 

theme or topic of questions related to a 

problem and invites participants to 

discuss finding solutions. 

Participants ask basic questions about 

what should be done to solve the 

problem. 

Prepare a project plan 

“Pelatih memastikan setiap peserta 

terbagi dalam kelompok dan 

mengetahui prosedur pembuatan 

proyek” 

Participants discuss and begin to 

develop a project creation plan. There 

is a division of roles in the group, and 

note down the things that need to be 

prepared for the project. 

Make schedule 

The trainer draws up a project creation 

schedule and divides it into stages to 

facilitate implementation. 

Participants agree on a schedule and 

begin to pay attention to project 

creation deadlines. 

Monitor the 

implementation of 

project-based learning 

(project based 

learning) 

The trainer monitors participants' 

participation and engagement. The 

trainer also observes the progress of 

the designed project. If you have 

problems, the trainer will come 

directly to guide you. 

Participants create projects and ensure 

their implementation is according to 

schedule. Participants write down the 

stages and record progress, which will 

later be included in the report. 

Testing and providing 

assessments on 

projects created 

The trainer discusses the projects 

carried out by the participants and then 

assesses them. Assessments are made 

measurably based on predetermined 

standards. 

Discuss the project's feasibility and 

submit a final report to the 

examiner/trainer. 

Evaluation of project-

based learning 

“Pelatih melakukan evaluasi dan 

memberikan masukan atau arahan 

tindak lanjut terkait proyek yang 

dijalankan oleh peserta” 

Students present the project's results 

and receive feedback and direction 

from the trainer. Participants also 

noted things that should be done to 

improve their projects. 

Source: Retrieved from https://www.ruangkerja.id/blog/project-based-learning-adalah, 

accessed 23 October 2023 

Collaborative Learning 

Collaborative Learning in the "Merdeka Curriculum" is the most important part of 

implementing the Merdeka Curriculum because this learning strategy aligns with the goals and 

principles of learning implemented in this Curriculum. Collaborative Learning is a process in which 

students at varying levels of ability or performance work together in small groups towards a 

common goal. 

Collaborative Learning is student-centered Learning that originates from social learning 

theory and a socio-constructivist perspective on Learning. Three things must be present in this 

collaborative Learning: (1) Collaboration as competency, (2) Collaboration as action or 

implementation, and (3) Collaboration as a learning model. There are at least four priorities in 

implementing Collaborative Learning in the Independent Curriculum: (1) Students gain various 

experiences as a result of collaborating not only with classmates but also with other students they 

have not previously known. (2) In this collaborative Learning, there is interaction between students 

who have just been identified and become focused because they follow the program planned by the 

teacher. (3) This collaborative activity can generally encourage motivation and a competitive spirit 

https://www.ruangkerja.id/blog/project-based-learning-adalah
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in a positive sense for students. (4) Students also get many learning resources from their school 

teachers as long as they know them (Tanisa, 2022). Thus, collaborative Learning is a learning 

method that encourages students to form a team or group to solve existing tasks or problems. 

The simple steps for collaborative Learning in the "Merdeka Curriculum" are as follows. (1) 

Students are divided into groups, a maximum of 5 students; (2) In each group, the teacher provides 

a problem formulation to be solved together; (3) In the case of the problem given, the teacher 

determines the level of difficulty of each -Each group must be the same with different problems. 

 

Technology-Based Learning 

Technology can be interpreted as anything that can make it easier to help the goals to be 

achieved. Therefore, technology greatly influences educational goals (Yusuf, 2016). Technology 

can be a medium and educational tool (Subhan, 2023) to make it easier for teachers to convey the 

learning process (Nursyam, 2019). It does not continue beyond there; with technology, students can 

also explore in depth of the learning process. The learning process carried out by teachers and 

students can be better and more enjoyable so that students are more motivated to participate in 

learning. 

Realizing how important it is to use technology in education (Subhan, 2023), especially to 

implement the Independent Curriculum, the Ministry of Education and Culture has prepared several 

"Independent Teaching Platform" content to make it easier for educators to teach. This can be seen 

on the page "https://guru.kemdikbud.go.id/." Likewise, it can also be accessed on the "Home 

Learning Portal on the page https://belajar.kemdikbud.go.id/." and for "supplements and 

information regarding the independent curriculum, teachers can access the page 

https://kurikulum.kemdikbud.go.id/." 

The "Merdeka Mengajar" platform is used to provide access for all teachers to receive the 

same quality training delivered, whether inspiring facilities or useful teaching practice tools, 

provided directly to be used and exemplified; each teacher is allowed to learn according to their 

abilities and needs as a place to communicate in teacher networks between one region and another 

and get the latest information and documents that teachers need. 

Thus, technology-based learning has become an important part of the Merdeka Curriculum. 

Students can utilize various technology tools and applications to expand their access to knowledge 

and information. Technology-based learning strategies can include mobile devices, learning videos, 

e-learning platforms, etc. This will improve students' digital skills and enrich the learning process. 

 

Problem-Based Learning 

Problem-based learning (PBL) is a strategy where students are invited to identify, analyze, 

and find solutions to problems relevant to everyday life. In the Independent Curriculum, students 

can choose the problem they want to solve and conduct research and experiments to find the right 

solution. Problem-based learning improves students' critical thinking skills and creativity 

(Rosmasari & Supardi, 2021). 

According to John R. Mergendoller and John Lamer, the PBL learning model is a learning 

model based on certain projects as a medium for students to channel their abilities; therefore, to 

design a project, certain standards are required which are also called the PBL Gold Standards or 

PBL Gold Standards (Mergendoller, 2015). 
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Table 2 Steps to Problem-Based Learning (PBL) 

No. Indikator Teacher Activities 

1 

 Student orientation to 

the problem 

Explain the learning objectives, explain the logistics required, 

and motivate students to engage in problem-solving activities. 

2 

Organizing students to 

learn 

Help students define and organize learning tasks related to the 

problem. 

3 

Guiding individual or 

group experiences 

Encourage students to collect appropriate information, carry 

out experiments to obtain explanations, and solve problems. 

4 

Develop and present 

work results  

Assist students in planning and preparing appropriate work 

such as reports and assist them with various assignments with 

their friends. 

5 

Analyze and evaluate 

processes 

Help students reflect or evaluate their investigations and the 

processes they use 

Sumber:  Yulianti, E., & Gunawan, I. (2019). Model Pembelajaran Problem Based Learning 

(PBL): Efeknya Terhadap Pemahaman Konsep dan Berpikir Kritis. Indonesian Journal of Science 

and Mathematics Education, 2(3), 399–408. https://doi.org/10.24042/ijsme.v2i3.4366 

Problem Based Learning (PBL) has several advantages as follows: (1) Problem solving in 

PBL is good enough to understand the content of the lesson, (2) Problem solving takes place during 

the learning process, challenges students' abilities and provides satisfaction to students, (3) PBL can 

improve learning activities, (4) Help the transfer process of students to understand problems in 

everyday life, (5) Help students develop their knowledge and help students to be responsible for 

their own learning, (6) Help students to understand the nature of learning as way of thinking is not 

just about understanding learning by teachers based on textbooks, (7) PBL creates a learning 

environment that is fun and liked by students, (8) Allows application in the real world, (9) 

Stimulates students to learn continuously. Meanwhile, the shortcomings of the PBL Learning 

Model are as follows: (1) If students experience failure or lack self-confidence with low interest 

then students are reluctant to try again, (2) PBL requires sufficient time for preparation, (3) Lack of 

understanding about why If problems are solved, students will be less motivated to learn (Yulianti 

& Gunawan, 2019). 

 

Experience Based Learning 

Experience-based learning, also known as "Experiential Learning, is a learning method that is 

focused and centered on experiences that will be experienced and learned by students themselves so 

that students will be directly involved during the learning process and will gain meaningful 

experiences" (Puspitowati, 2019). In this way, students will try to build their own experiences as the 

knowledge they gain. "This experience is used as study material in the learning process so that the 

learning carried out is contextual and close to what students often experience" (Ridwan, 2019). 

Baharuddin and Esa Nur Wahyuni stated that there are four stages of learning in the 

Experiential Learning method. First, the "Real Experience Stage" (Concrete Experience). This 

learning stage can only see the concrete and cannot understand the essence of an event or 

experience, so students cannot explain how something happened. Second, "Reflective Observation 

Stage" (Reflective Observation). At this learning stage, students can see differences, so they can 

interpret differences through observing events from experiences that occur. Third, 

"Conceptualization Stage" (Abstract Conceptualization). At this stage, students can logically 

analyze an event from the experience they have gained. Fourth, "Implementation Stage" or 

Experimentation (Active Experimentation). At this stage, students can act based on the experience 

https://doi.org/10.24042/ijsme.v2i3.4366
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they have gained so that the concepts that occur in the experience can be used as valuable learning 

for concepts in dealing with future events. "At this stage, students can apply the theoretical concepts 

or rules they have learned to the real world so that students can practice the experience they have 

gained as knowledge" (Devina, 2021). 

Based on the four stages of experience-based learning (experiential learning), in order for the 

learning process to be effective, students are required to have four abilities, namely: (1) "Concrete 

Experience" stage, at this stage, students must have the ability to feel, and students must be fully 

involved in the experience; (2) At the stage (Reflection Observation) students must have the ability 

as an observer because at this stage students will make observations and reflect on them in their 

respective fields; (3) In the stage (Abstract Conceptualization) students must be able to think 

because students will realize various conceptualizations and combine them into observation results 

which will become theories; (4) In this last stage (Active Experimentation), students must be able to 

realize it by using theory and concepts in solving the problems that must be taken. 

Thus, experience-based learning involves students' direct experience in a real environment. In 

the Merdeka Curriculum, students can undertake field trips, internships, or work practices relevant 

to their interests and talents. Experience-based learning helps students link theory with practice and 

develop social, leadership, and independence skills. 

 

CONCLUSION  

Appropriate learning strategies are very important in achieving learning objectives in the 

Independent Curriculum. Through project-based, collaborative, technology-based, problem-based, 

and experience-based learning, students can develop interests, talents, and skills that match their 

potential. By implementing these strategies, the Merdeka Curriculum can provide meaningful and 

relevant learning experiences for students. 
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