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Abstract

Teachers in inclusive schools have diverse and complex responsibilities,
necessitating a high level of hardiness to cope with pressure and stress.
Teacher efficacy is a crucial factor that helps them face these challenges. This
study aims to determine the relationship between teacher efficacy and
hardiness among teachers in inclusive schools at the Yayasan Inspirasi
Pembelajar in Bukittinggi. This research employs a quantitative method with a
correlational approach. The analysis technique used is Pearson Product
Moment. The sample consists of all teachers in inclusive schools at the
Yayasan Inspirasi Pembelajar in Bukittinggi, totaling 54 individuals, obtained
through total population sampling. Data collection was conducted using the
Teacher Sense of Efficacy Scale and the Dispositional Resilience Scale: A
Short Hardiness Scale. The results indicate a significant relationship between
teacher efficacy and hardiness among inclusive school teachers. The
correlation analysis shows a correlation coefficient (r) of 0.322 with a
significance value (p) of 0.018 (p < 0.05). This means that the higher the level
of teacher efficacy, the higher the level of hardiness they possess. These
findings suggest that enhancing teacher efficacy can contribute to increasing
teacher hardiness, helping them manage stress in inclusive school teaching.
Therefore, it is crucial for educational institutions to provide training and
support to improve teacher efficacy and thus strengthen teacher resilience.
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INTRODUCTION

Inclusive education has become a critical component in modern educational systems
worldwide, aimed at providing equitable learning opportunities for all students, including those
with special needs (Bergdahl & Sjoberg, 2025; Eberhart, Schafer, & Bryce, 2025; Fukaya,
Nakamura, Kitayama, & Nakagoshi, 2025). Teachers in inclusive schools are tasked with the
significant challenge of catering to a diverse range of student abilities and needs (Mufidah,
2021). This demands not only pedagogical competence but also emotional resilience and
adaptability.

Teacher efficacy, defined as a teacher's belief in their ability to effectively manage and
instruct in the classroom, plays a crucial role in the success of inclusive education (Piki¢
Jugovi¢, Marusi¢, & Mati¢ Boji¢, 2025; Rashid, Yang, & Huang, 2025; Sipayung, Saragih,
Siregar, & Mabhriyuni, 2025). High levels of teacher efficacy have been associated with
increased teacher motivation, better classroom management, and improved student outcomes.
However, the unique demands of inclusive classrooms can lead to increased stress and burnout
among teachers, highlighting the importance of psychological hardiness in this context.

Hardiness, a personality trait characterized by commitment, control, and challenge, has
been identified as a key factor in helping individuals cope with stress (Mclntyre, 2025; Rogers
& MacCormac, 2025; Tesfaye, Dejene, & Assefa, 2025). Teachers with high levels of
hardiness are better equipped to handle the pressures of the classroom environment, maintain
their well-being, and sustain their teaching effectiveness over time. Despite its importance, the
relationship between teacher efficacy and hardiness among teachers in inclusive settings
remains underexplored.

This study aims to fill this gap by examining the correlation between teacher efficacy and
hardiness among teachers in inclusive schools at the Yayasan Inspirasi Pembelajar in
Bukittinggi. By understanding this relationship, we can better support teachers in developing
the resilience necessary to thrive in inclusive educational settings (An dkk., 2025; Tao dkk.,
2025; Teng, 2025). The findings of this study will contribute to the growing body of literature
on teacher well-being and effectiveness in inclusive education, offering insights for policy
makers, school administrators, and teacher training programs.

The objectives of this study are twofold: firstly, to measure the levels of teacher efficacy
and hardiness among inclusive school teachers and secondly, to determine the strength and
nature of the relationship between these two constructs (Christensen & Jerrim, 2025; Guan,
Zhang, & Gu, 2025; Vandelannote & Demanet, 2025). Through this research, we aim to
provide evidence-based recommendations for enhancing teacher support and training in
inclusive education environments.

RESEARCH METHOD

This study employs a quantitative research design with a correlational approach to
examine the relationship between teacher efficacy and hardiness among teachers in inclusive
schools at the Yayasan Inspirasi Pembelajar in Bukittinggi (Hernandez & Daoud, 2025;
Przibilla dkk., 2025; Xu dkk., 2025). The following sections outline the participants,
instruments, procedures, and data analysis methods used in this research.

Participants

The population for this study consists of all teachers working in inclusive schools under
the Yayasan Inspirasi Pembelajar in Bukittinggi (Bernsteiner, Haagen-Schitzenhtfer, &
Schubatzky, 2025; Mansouri & Graham, 2025; Zheng dkk., 2025). Using total population
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sampling, we included all 54 teachers from these schools. This sampling method ensures

comprehensive coverage of the target population, providing a robust dataset for analysis.

Instruments

Two standardized instruments were utilized to measure the constructs of interest:

1. Teacher Sense of Efficacy Scale (TSES): This scale, developed by Tschannen-Moran and
Woolfolk Hoy (2001), assesses teachers' self-efficacy across three dimensions: instructional
strategies, classroom management, and student engagement. It includes 24 items rated on a
9-point Likert scale ranging from 1 (nothing) to 9 (a great deal).

2. Dispositional Resilience Scale (DRS-15): The DRS-15, a short version of the Hardiness
Scale developed by Bartone (2007), measures hardiness through 15 items across three
subscales: commitment, control, and challenge. Responses are recorded on a 4-point Likert
scale from 0 (not at all true) to 3 (completely true).

Procedure
Data collection was carried out in three stages:

1. Preparation: We obtained the necessary permissions from the school administration and
briefed the teachers on the purpose and procedures of the study. Participation was voluntary,
and confidentiality was assured.

2. Administration: The TSES and DRS-15 were administered to the teachers in a controlled
setting during a designated meeting time. Teachers were given sufficient time to complete
the questionnaires without external pressures.

3. Collection: Completed questionnaires were collected and checked for completeness. Any
incomplete responses were noted and excluded from the analysis to ensure data integrity.

Data Analysis

Data analysis was conducted using SPSS (Statistical Package for the Social Sciences)
version 25. The following steps were undertaken:

1. Descriptive Statistics: Means, standard deviations, and frequencies were calculated to
describe the sample characteristics and the distribution of scores on the TSES and DRS-15.

2. Reliability Testing: Cronbach's alpha was used to assess the internal consistency of the
TSES and DRS-15 scales.

3. Correlation Analysis: Pearson Product Moment correlation was employed to determine the
strength and direction of the relationship between teacher efficacy and hardiness. A
significance level of p < 0.05 was set for all statistical tests.

4. Regression Analysis: To further explore the predictive relationship between teacher
efficacy and hardiness, linear regression analysis was conducted. This helped identify the
extent to which teacher efficacy could predict levels of hardiness among the teachers.
(Azwar, 2017)

Ethical Considerations

This study adhered to ethical standards in research. Informed consent was obtained from
all participants (Benner, Harrington, Kealy, & Nwafor, 2025; Kong, Liang, Wu, Li, & Xie,

2025; Tegler, Bowden, Skovholt, & Sikveland, 2025). The confidentiality and anonymity of

the participants were maintained throughout the study. Data was securely stored and only

accessible to the research team.

Limitations

While this study provides valuable insights, it is limited by its cross-sectional design,
which precludes causal inferences. Future research could benefit from longitudinal studies to
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explore changes over time (Affuso dkk., 2025; Johnson, Davison, Graham, & Sweeney, 2025;
Virgana & Fitriani, 2025). Additionally, the reliance on self-report measures may introduce
response biases, though the use of validated instruments mitigates this concern to some extent.

By following this methodology, we aimed to provide a rigorous examination of the
relationship between teacher efficacy and hardiness, contributing to the field of inclusive
education research.

RESULTS AND DISCUSSION

Results

The data analysis was conducted using SPSS version 25, and the results are presented as
follows:
Descriptive Statistics

The descriptive statistics for the Teacher Sense of Efficacy Scale (TSES) and the
Dispositional Resilience Scale (DRS-15) are summarized in Table 1. Table 1: Descriptive
Statistics for TSES and DRS-15

Variable Mean SD Minimum Maximum
Teacher Efficacy (TSES) | 6.85 1.12 4.25 8.90
Hardiness (DRS-15) 2.87 0.45 1.90 3.80

Reliability Testing

The Cronbach's alpha for the TSES was 0.89, and for the DRS-15, it was 0.81, indicating
good internal consistency for both scales.
Correlation Analysis

Pearson Product Moment correlation analysis revealed a significant positive relationship
between teacher efficacy and hardiness (r = 0.322, p = 0.018). This suggests that higher levels
of teacher efficacy are associated with higher levels of hardiness among teachers in inclusive
schools.
Regression Analysis

To further understand the relationship between teacher efficacy and hardiness, a linear
regression analysis was conducted. The results are presented in Table 2.
Table 2: Regression Analysis of Teacher Efficacy on Hardiness

Model B SE B t p
Constant 1.98 0.48 4.12 0.000
Teacher Efficacy 0.13 0.05 0.322 2.45 0.018

The regression model was significant (F (1, 52) = 6.01, p = 0.018) and explained 10.4%
of the variance in hardiness (R? = 0.104). The results indicate that teacher efficacy is a
significant predictor of hardiness among inclusive school teachers.
Discussion

The findings of this study reveal a significant positive relationship between teacher
efficacy and hardiness among teachers in inclusive schools (Emon dkk., 2025; Mosley,
McCarthy, Lambert, & Caldwell, 2025; Pasquarella, Caplan, Moradi, Janick, & Francois,
2025). This suggests that teachers who believe in their ability to manage classroom tasks and
engage students effectively are more likely to exhibit higher levels of resilience and
adaptability in the face of stress and challenges.
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Teacher Efficacy and Hardiness

The positive correlation (r = 0.322) between teacher efficacy and hardiness supports the
hypothesis that self-efficacy beliefs enhance teachers' ability to cope with stressful situations.
This aligns with previous research indicating that individuals with high self-efficacy are more
resilient and better equipped to handle adversity (Bandura, 1997).

The regression analysis further corroborates this relationship, showing that teacher
efficacy significantly predicts hardiness. The regression coefficient (B = 0.13) indicates that for
every unit increase in teacher efficacy, there is a corresponding increase in hardiness. This
finding emphasizes the importance of fostering strong self-efficacy beliefs among teachers to
enhance their psychological resilience.

Implications for Practice

These results have important implications for teacher training and professional
development programs. Enhancing teacher efficacy through targeted interventions, such as
professional development workshops, mentoring programs, and peer support networks, can
contribute to higher levels of hardiness (Kim & Cho, 2025; Li, Kanchanapoom, Deeprasert,
Duan, & Qi, 2025; Park, Mao, & Choi, 2025). By building teachers' confidence in their
instructional capabilities, schools can better prepare them to handle the demands of inclusive
education.

Moreover, educational policymakers should consider integrating strategies to boost
teacher efficacy into the broader framework of teacher support. Providing resources, reducing
workload, and creating a supportive school culture are essential steps in this direction.
Limitations and Future Research

While this study provides valuable insights, it is not without limitations. The cross-
sectional design limits the ability to draw causal inferences. Longitudinal studies are needed to
explore how teacher efficacy and hardiness develop and interact over time. Additionally, the
reliance on self-report measures may introduce response biases, although the use of validated
scales mitigates this concern to some extent.

Future research could also examine other factors that may influence hardiness, such as
organizational support, job satisfaction, and personal coping strategies. Understanding the
interplay of these variables can provide a more comprehensive picture of teacher resilience in
inclusive educational settings.

CONCLUSION

This study examined the relationship between teacher efficacy and hardiness among
teachers in inclusive schools at the Yayasan Inspirasi Pembelajar in Bukittinggi. The findings
revealed a significant positive correlation between these two constructs, indicating that higher
levels of teacher efficacy are associated with higher levels of hardiness.

The study revealed several important findings. First, there was a significant positive
correlation between teacher efficacy and hardiness, with a correlation coefficient of 0.322. This
indicates that teachers who have confidence in their ability to manage and engage in classroom
activities tend to be more resilient and better equipped to handle stress. Second, regression
analysis showed that teacher efficacy significantly predicts hardiness among teachers,
highlighting the critical role of self-efficacy beliefs in enhancing psychological resilience.
Lastly, the findings suggest that improving teacher efficacy through professional development,
mentoring, and supportive school environments can bolster teachers’ hardiness. These results
have practical implications for the design of teacher training programs aimed at building
confidence and instructional skills.
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Recommendations Based on these findings, several recommendations are proposed.
Schools should prioritize professional development programs to strengthen teacher efficacy.
Workshops, seminars, and continuous training initiatives can provide teachers with the
necessary skills and confidence to effectively manage inclusive classrooms. Additionally,
schools should establish robust support systems, including mentoring programs and peer
support groups, to foster resilience. Cultivating a collaborative and growth-oriented school
culture is essential. Furthermore, educational policymakers should integrate strategies to
enhance teacher efficacy into broader teacher support frameworks. This includes providing
adequate resources, reducing workloads, and creating a positive work environment.

CONCLUSION

In conclusion, this study highlights the significant role of teacher efficacy in fostering
hardiness among teachers in inclusive schools. By focusing on strategies to enhance teacher
efficacy, educational institutions can help teachers develop the resilience needed to thrive in
inclusive educational settings. This not only benefits teachers but also contributes to the overall
success of inclusive education, ensuring better outcomes for all students.
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